
This booklet is designed as a first port-of-call for parents, for use at home with 

your child. It provides suggestions, activities and ideas for how best to support 

your child in their learning within English. These activities and suggestions    

dovetail with in-class learning, in order to  assist  students in making the         

maximum progress possible, both in and outside of lessons. 

The most important advice we can give is to encourage your child 

to read widely. Lots of different texts, lots of different authors; 

lots of different styles—including challenging texts, and those 

from as far back as the 19th century. This will form an excellent 

basis upon which to build in English lessons.  



 
This paper consists of 2 sections: reading and writing, on non-fiction texts. Section A is made up of 4 

questions on reading; section B is 1 question testing writing skills. The whole paper is worth 80 marks 

and lasts 1 hour 45 minutes.  

The paper will start with two non-fiction texts that are linked by a common theme. This could be from 

the 19th, 20th or 21st century and will about 1 –1 and a 1/2 sides long. Pupils should read this text once 

they have read the questions on the paper through (to allow for active reading).  Please be aware that 

the questions increase in difficulty as the paper progresses – some pupils might struggle to even access 

the later questions.  

For this booklet, we have used different texts for most questions. In the exam, they would all be centred 

around the same extract.  

The following pages break the paper down into each of the questions and provide some ideas and 

activities for how to support your child’s in-class learning at home.  

This question is a comprehension question and is worth 4 marks.  

Suggestions to support learning: 

 Read different non-fiction texts and: 

  Write down four things that are true from each extract.  

 Ask and answer questions about specific elements of the extract. 

 Check understanding of what has been read through discussion. 

Example Activity: 

Read the extract below and then answer the exam-style questions over the page.  

 Street Life 

Journalist Sophie Haydock spent a night on the streets in aid of the homeless charity 

Simon on the Streets  

After a night sleeping rough in a cardboard box, I considered myself lucky. The abso-

lutely worst part about the experience was finding out, after the rain came down heavi-

ly at 4.30 am, that soggy cardboard does not make a good duvet. But compared with all 

the things that threaten to disturb a homeless sleeper in the night – rats, thugs, police 

officers moving you on, other homeless people stealing your blankets – a downpour 

was the most bearable. 

 What’s more the night had been mild. As I bedded down in the early hours, I was 

grateful for my sheltered spot under a leafy tree at the back of the parish church in 

Leeds city centre. It seemed safe compared with a darkened alley or fire escape: typical 

destinations for genuinely homeless people in any city in the UK. 



Simon on the Streets organised the sleep-out to raise awareness about homelessness in 

Leeds. Its director, Clive Sandle, puts the number of homeless people they deal with on a 

regular basis at between 50 and 100 but adds that the accurate number of rough     

sleepers in any city can “never properly be known”.   

It costs Simon on the Streets in the region of £2,000 a year to provide intensive support 

to one homeless person. The sleep-out raised £6,500. 

The night began at 10 pm. We gathered in Leeds City Square, and were taken on a walk 

around the city centre. Clive pointed out rough sleeping hotspots. One was where Simon 

on the Streets used to hold a soup run close to the city’s shopping hub. But the soup run 

was forced to stop after local residents complained to the council, having spent weeks 

making their feelings known directly by throwing fruit out of their windows.   

 

Questions: Read the text again. 

Which four statements below are TRUE? 

1. Sleep-outs were organised to raise awareness of homelessness. 

2. There are up to 100 homeless people in every town. 

3. The sleep-out raised enough money to fund one year of intensive support for 3 people. 

4. The sleepover took place in a storm. 

5. The journalist spent the night in an alleyway. 

6. Homeless people sometimes have their possessions stolen 

7. Some people in Leeds were unhappy that homeless people were spending time by their homes. 

8. The journalist had her blanket stolen. 

Question 2 asks for facts from both sources: it wants you to summarise what you have read. It is 

worth 8 marks. 

Suggestions to support learning: 

 Read different non-fiction texts (maybe newspaper articles or from online sources) and: 

 Summarise the overall content / summarise the content of the first half of the 

text / summarise the content of the second half of the text / summarise the 

content of each paragraph 

 Watch an online revision video (such as Mr Bruff on YouTube) and write a sum-

mary of what you have seen and heard 

 Watch your favourite TV show and write a 30-word summary of what happened 

 Look at two different news articles on the same story and discuss the similarities 

and differences of how they communicate their point of view 



Example Activity: 

Read the two extracts below. 

Source A—Women’s Rights 
 
But fighting to give women and girls a fighting chance isn’t a nice thing to-do. It 
isn’t some luxury that we get to when we have time on our hands to spend. This 
is a core imperative for every human being in every society. If we do not continue 
the campaign for women’s rights and opportunities, the world we want to live, 
the country we all love and cherish, will not be what it should be. 
It is no coincidence that so many of the countries that threaten regional and 
global peace are the very places where women and girls are deprived of dignity 
and opportunity. Think of the young women from northern Mali to Afghanistan 
whose schools have been destroyed. Or the girls across Africa, the Middle East, 
and South Asia who have been condemned to child marriage. Or of the refugees 
of the conflicts from eastern Congo to Syria who endure rape and deprivation as 
a weapon of war. 
It is no coincidence that so many of the countries where the rule of law and      
democracy are struggling to take root are the same places where women and 
girls cannot participate as full and equal citizens. Like in Egypt, where women 
stood on the front lines of the revolution but are now being denied their seats at 
the table and face a rising tide of sexual violence. 

Question: Write a summary of the viewpoints shown towards Women’s Rights in 

Source A and Source B.  

Source B—Women’s Rights 

Now, I want to say to you who think women cannot succeed, we have brought 

the government of England to this position, that it has to face this alternative: 

either women are to be killed or women are to have the vote. I ask American 

men in this meeting, what would you say if in your state you were faced with that 

alternative, that you must either kill them or give them their citizenship -       

women, many of whom you respect, women whom you know have lived useful 

lives, women whom you know, even If you do not know them personally, are     

animated with the highest motives, women who are in pursuit of liberty and the 

power to do useful public service? Well, there is only one answer to that            

alternative; there is only one way out of it, unless you are prepared to put back 

civilisation two or three generations: you must give those women the vote. Now 

that is the outcome of our civil war. 



This question asks you to explore the effects of writer’s language. This question is worth 8 marks. 

Suggestions to support learning: 

 Read different fiction extracts from books and: 

 Think about the language used—why did the writer make these choices?   

 See if they can spot language devices (see below).  

 Comment on the effect of the language devices on the reader—what do they do 

to the reader? What do they make us think of or feel?  

 Try continuing the extract in the style that the author uses, thinking carefully 

about the decisions you make when selecting words.  

 Also consider sentence structures and how they contribute to the effect.  

 Practise writing PEEZL paragraphs to answer a question. E.g. how does the writ-

er use language to show…? Point—your answer to the question. Evidence—your 

quote. Explanation —comments on effect. Zoom—which word most stands out, 

and why. Link—return to the question. 

Example Activity: 

Read the extract below and then attempt the exam style question underneath. 

Question: How has the writer use language to express his hatred of War? 

Siegfried Sassoon's Public Statement of Defiance (early 20
th

 century) 

"I am making this statement as an act of wilful defiance of military authority, because I believe the war is be-

ing deliberately prolonged by those who have the power to end it. 

 

I am a soldier, convinced that I am acting on behalf of soldiers. I believe that this war, upon which I entered 

as a war of defence and liberation has now become a war of aggression and conquest. I believe that the 

purposes for which I and my fellow soldiers entered upon this war should have been so clearly stated as to 

have made it impossible to change them, and that, had this been done, the objects witch actuated us would 

now be attainable by negotiation. 

 

I have seen and endured the suffering of the troops, and I can no longer be a party to prolong these suffer-

ings for ends which I believe to be evil and unjust. I am not protesting against the conduct of the war, but 

against the political errors and insincerity's for which the fighting men are being sacrificed. 

 

On behalf of those who are suffering now I make this protest against the deception which is being practised 

on them; also I believe that I may help to destroy the callous complacence with which the majority of those at 

home regard the continuance of agonies which they do not share, and which they have not sufficient imagi-

nation to realise." 



This question will ask you to compare texts and is worth 16 marks. You will need to consider the 

attitudes and perspectives shown  and explore how these are shown. 

Suggestions to support learning: 

 Read a range of non-fiction extract on a similar subject or topic: 

 Consider what point of view the writer has put forward and think about how 

they have done this: language and structure can help a writer to convey this.  

 Look at some past exam papers (or sample papers online). CGP and other     

publishers offer ‘exam style’ questions with mark schemes that can form        

excellent practice for this sort of thing. 

 Visit YouTube and watch videos on how to tackle this question. Search ‘Redhill 

English’ for lots of playlists linking to the best videos to support learning.  

 Read texts about a similar topic that are from different time periods—look at 

what attitudes were conveyed and how these are similar or different (develop 

understanding by looking at why this is). 

 Practise writing for extended periods with your child. 16 marks is a vast 

amount, and some pupils struggle with the sheer idea of writing for such a long 

time. This writing needn’t be related to the exam—they could simply be writing 

about their day at school, for instance.  

 Visit YouTube and watch videos on how to tackle this question. Search ‘Mr 

Bruff’ for lots of informative ‘learning blast’ style videos.  

 Ask different members of the family to read a news article and come together 

to discuss their points of view on this. Ask your child to observe the discussion 

and make notes on what points of view are given and how each person       

communicates their points of view. 

Example Activity: 

Read the extracts over the next two pages, and answer the exam-style question below.  

Question: For this question you need to refer to the whole of source A together with the whole of 

source B. 

Compare how the two writers convey their different attitudes to British weather. 

In your answer, you should: 

 Compare the attitudes 

 Compare the methods they use to convey their attitudes 

 Support your ideas with quotations from both texts 



Source A 

Snowmageddon – Charlie Brooker (from the Guardian) – 21
st

 century 

 

Oh, how it snowed … It was so cold your breath hung in the air before you, then froze, 

plummeted and broke your foot. And icy. Did I mention it was icy? It was so icy that if you 

lived in a south-facing house in Edinburgh and slipped outside your front door, you'd slide 

all the way to Plymouth and fly off the edge of Britain without passing a single frictional 

surface along the way. Not that you'd drown: the sea was frozen too, so you'd simply car-

ry on skidding, all the way around the entire circumference of the globe, eventually end-

ing up back where you started. Where you'd find a news crew waiting to interview you. 

You may think I'm exaggerating. So do I. But I've been watching the saturation news cov-

erage of Britain's cold snap and consequently it's hard not to view the snowfall through 

apocalyptic eyes. The thick layer of snow received, quite literally, blanket coverage. As 

far as the 24-hour rolling networks were concerned, this wasn't a freak weather condition. 

This was war. Death from the skies. Earth versus the Ice Warriors. Snowmageddon. 

Actually, "Snowmageddon" would've been a good name for it. Every news crisis needs a 

snappy name. The BBC initially christened it "Frozen Britain". Sky opted for "The Big 

Freeze", and everyone else eventually fell into line. The minute the government started 

issuing guidance about not making journeys unless strictly necessary, the reporters hit 

the road. Every five minutes we had to go live to some poor sod standing outdoors in 

Benson or Brome or Bromsgrove or Birmingham, telling us how cold it was through his 

chattering teeth. Not that you could actually see him: chances are he was obliterated by 

an alabaster flurry. 

Presumably at some point the British climate had promised to behave and then uncere-

moniously reneged on the deal, because everyone kept referring to the weather as 

"treacherous". The phrase "treacherous conditions" was repeated like a mantra, like a 

catchy tune the news couldn't shift. 

Attitudes in 

source A 



Source B 

London’s climate and the English temperament (19
th
 century) 

Over every English town there hangs a pall compounded of the Ocean vapours that perpetually shroud the 

British Isles , and the heavy noxious fumes of the Cyclops' cave. No longer does timber from the forests 

provide fuel for the family hearth; the fuel of Hell, snatched from the very bowels of the earth, has usurped 

its place. It burns everywhere, feeding countless furnaces, replacing horse-power on the roads and wind-

power on the rivers and the seas which surround the empire. 

Above the monster city a dense fog combines with the volume of smoke and soot issuing from thousands 

of chimneys to wrap London in a black cloud which allows only the dimmest light to penetrate and shrouds 

everything in a funeral veil. 

In London melancholy is in the very air you breathe and enters in at every pore. There is nothing more 

gloomy or disquieting than the aspect of the city on a day of fog or rain or black frost. Only succumb to its 

influence and your head becomes painfully heavy, your digestion sluggish, your respiration laboured for 

lack of fresh air, and your whole body is overcome by lassitude. Then you are in the grip of what the Eng-

lish call “spleen”: a profound despair, unaccountable anguish, cantankerous hatred for those one loves the 

best, disgust with everything, and an irresistible desire to end one's life by suicide. On days like this, Lon-

don has a terrifying face: you seem to be lost in the necropolis of the world, breathing its sepulchral air. The 

light is wan, the cold humid; the long rows of identical sombre houses, each with its black iron grilles and 

narrow windows, resembles nothing so much as tombs stretching to infinity, whilst between them wander 

corpses awaiting the hour of burial. 

On such black days the Englishmen is under the spell of his climate and behaves like a brute beast to any-

body who crosses his path, giving and receiving knocks without a word of apology on either side. A poor 

old man may collapse from starvation in the street, but the Englishman will not stop to help him. He goes 

about his business and spares no thought for anything else; he hurries to finish his daily task, not to return 

home, for he has nothing to say to his wife or children, but to go to his club, where he will eat a good dinner 

in solitude, as conversation fatigues him. Then he will drink too much, and in his drunken slumber forget the 

troubles which beset him during the day. Many women resort to the same remedy; all that matters is to for-

get that one exists. The Englishman is no more of a drunkard by nature than the Spaniard, who drinks noth-

ing but water, but the climate of London is enough to drive the most sober Spaniard to drink. 

Summer in London is scarcely more agreeable than winter; the frequent chilling rainstorms, the heavy at-

mosphere charged with electricity, the constant change of temperature, cause so many colds, headaches 

and bouts of colic that there are at least as many sick people in summer as in winter. 

The climate of London is so trying that many Englishmen never become reconciled to its vagaries. Hence it 

is the subject of eternal complaints and maledictions. 

Attitudes 

in source B 



 

This question is a writing question and is worth the same amount of marks as the whole of 

questions 1-4 put together (40 marks)! Pupils are marked on their content and organisation 

(24 marks) and their technical accuracy (16 marks).  

To be successful in this piece pupils will need to write in the style of a non-fiction text (just like 

those that they have been analysing in section A) - texts such as a newspaper article or leaflet. 

They will need to give their own perspective on a similar topic to that in section A. 

Pupils are advised to spend around 45 minutes on this question and should plan prior to 

writing to aid their organisation. 

What do pupils have to do to be successful: 

*information taken from AQA mark schemes 

Suggestions to support learning: 

 Encourage your child to practice writing in a non-fiction style. This could be : 

 Argue, persuade, advise, inform or explain. 

 They should look at a range of non-fiction texts to gauge the style and tone   

required to be successful for each of these. 

Content and Organisation (up to 24 marks) Technical Accuracy (up to 16 marks) 

Content  

 Register is convincing and compelling 

for audience 

 Assuredly matched to purpose 

 Extensive and ambitious vocabulary 

with sustained crafting of linguistic     

devices  

Organisation 

 Varied and inventive use of structural 

features 

 Writing is compelling, incorporating a 

range of convincing and complex ideas 

 Fluently linked paragraphs with        

seamlessly integrated discourse       

markers  

 Sentence demarcation is consistently 

secure and consistently accurate 

 Wide range of punctuation is used with 

a high level of accuracy  

 Uses a full range of appropriate          

sentence forms for effect  

 Uses Standard English consistently and           

appropriately with secure control of 

complex grammatical structures 

 High level of accuracy in spelling,        

including ambitious vocabulary  

 Extensive and ambitious use of           

vocabulary  



Below are several exam-style questions. For each try to create a mind-mapped plan and then 

create a timed response (35—40 minutes). Once completed, self assess these using the mark 

scheme on the previous page. To challenge pupils, ask them to attempt the question again but 

from the opposite perspective to the one they have written from previously. Once these are 

completed, you could create your own statements for your child to plan and write for. 

 

1. “School uniforms are a pointless expense. They are never worn     

correctly, they are uncomfortable and they restrict pupils’ creativity.” 

Write a letter to your headteacher, in which you persuade them to agree 

with your point of view on this statement. 

 

 

2. “Mobile devices are a key part of society today and more time 

should be given to pupils in school to learn how to use them more 

effectively.” 

Write an article for your school newsletter where you argue your point 

of view on this statement. 

 

 

3. “School holidays are far too long and only give teenagers an excuse 

to cause havoc on the streets. Therefore, they should be shortened and 

pupils should spend more time in school.” 

This statement appeared in your local newspaper, write a response 

where you argue your point of view on this statement and persuade 

readers to agree with you. 


